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Introduction—The Insider

Before you waste your time, you should know some of the bees in this Insider’s bonnet. I spent forty years mainly teaching college Freshmen and Sophomores to improve their writing, and their control of grammar. My credentials for discussing teaching in K-12 come from what my students knew and didn’t know, what teachers have told me, and what I have seen in state standards and the Common Core. I was fortunate to teach at the college level; I would not have been able to put up with much that K-12 teachers have to do. I have been told that some teachers are under pressure to pass students because principals are similarly pressured. A Freshman in one writing course complained because she was not prepared for college work. She said that teachers in her school were told to focus on the weak students so that they would not fail. A math professor shared his frustration with me: Algebra is a college course, but he said many students can not understand algebra because they do not understand fractions.
I suggest that my teaching writing adds to my credentials. My colleagues in other fields complain that their students can’t write. I dislike ceremonies, but every year I had to go to a graduation. The faculty assembled on a balcony. When a Business Professor learned that I teach writing, he went on a rant about his students’ inability to organize a paper. Other professors complain about poor organization and grammar.
I earned my Ph.D. at Cornell majoring in Russian Language and Literature with minors in Italian and French literature. I was also a T.A. (Teacher’s Assistant). I was assigned to teach a Freshman writing course. T.A.’s had a lot of freedom with their course. The situation was somewhat ironic. My undergraduate papers usually came back with a “B” or “C.” (I thought that I was an average thinker.)
Bruce Chaddock changed the direction of my life. Bruce was a friend in high school. At Cornell, he often came to our apartment for dinner. I asked him to read some of my papers—what was wrong in them? He looked at me and said, “Ed, you don’t have a thesis.” To which, I said “What is a ‘thesis’?” Bruce explained and lent me his copy of Sheridan Baker’s The Practical Stylist and told me to read the chapter on thesis. In writing papers, the thesis is a sentence at the end of the introduction. The entire paper should support that sentence. Thereafter most of my papers came back with A’s on them. I was in my sixth year of college, but no one taught me about “thesis.” After Bruce’s help, I determined to teach my students about “thesis,” and more. Having finished my Ph.D., my first job at Shenandoah College was primarily to teach Freshman composition.
Shenandoah had an education program, and they needed a course in grammar for the education degree. Because of my background in Russian, Italian, and French, my department chair asked me to teach the course. I agreed if I could teach students what they need. My chair agreed if the State Department agreed. So I wrote to the State Department (not Pennsylvania’s). The response was that I could teach traditional grammar, Structural Grammar, Transformational Grammar, a history of grammar, or whatever is taught in the school. That response suggested that the State Department had no idea of what future teachers need—“a history grammar”? I had founded and was editing a newsletter called Syntax in the Schools. Because of the newsletter, a practicing teacher called me for help. So I wrote to the State Department (not Pennsylvania’s). The response was that I could teach traditional grammar, Structural Grammar, Transformational Grammar, a history of grammar, or whatever is taught in the school. That response suggested that the State Department had no idea of what future teachers need—“a history grammar”? I directed her to the on-line material from my course.
An experience at Cornell also motivated my interest in teaching grammar. I tried to teach students when to use a semicolon. It’s a complex question—some teachers tell students not to use semicolons. One use of semicolons is to emphasize differences between main clauses. I used the example:
She did dishes; he went swimming.

Many readers, if they read a sentence like that, see that she is stuck in the kitchen and he is having fun. I taught that more than forty years ago. I’m still learning:
Another use is to group similar ideas. The following is from “The Sing-Song of Old Man Kangaroo,” by Rudyard Kipling:
He ran through the desert; he ran through the mountains; he ran through the salt-pans; he ran through the reed-beds; he ran through the blue gums; he ran through the spinifex; he ran till his front legs ached.
I gave the second example because some readers would claim that I don’t know what I’m writing about.
To get back to what I taught at Cornell—I was so proud of my lesson. A former student busted my balloon. I met her in the beautiful Cornell library. I asked her if she had with her some papers she wrote for me. By chance, she did, and she let me read one. It contained several problems with semicolons. I asked why her my lesson about how to use semicolons didn’t help her? Her answer was “We don’t know what a clause is!” 
The KISS Objective

The KISS objective is to enable students to understand (and explain) the function of 99.9% of every word and construction in what they read and write. If they can do that, they will be a better reader and writer. Teachers of remedial reading have told me that their students have two problems—vocabulary and chunking. They read words but do not connect them into phrases and clauses, etc. If they do the latter, they will have more problems in reading and writing. The “KISS Psycholinguistic Model” shows how KISS addresses both problems. To my knowledge no other grammar has such a model. 
The Grammar Debate?
Over forty years I’ve developed a totally different way of teaching grammar. But I am constantly told that knowledge of grammar does nothing for writing. I’ve referred people to an article by Joseph and Nancy Martinez called “Are Basic Writers Cognitively Deficient?”  (The first time I downloaded, I got it; after that ERIC shut me out. If that link did not work for, your public or a college library probably get it.) The Martinezes conclusion is:

And our comparisons of basic writers and graduate students on two writing/thinking tasks suggest that, while both groups were operating at a formal-operations level, the groups differed significantly in their command of the conventions of writing. (4)

In other words, both groups could think at the oral level, but people who have grammatical problems cannot express thoughts at the same level in writing. I’ve also seen that, especially with adults. In class or in personal discussions, the adults often reflect their understanding in speech, but their writing is confusing. If professors in other fields look for the difference, they probably would agree.
The trouble is that grammar is taught poorly: more on this below. 
Overcoming Obstacles to Memory and Thinking

In his best seller, Thinking Fast and Slow, Daniel Kahneman argues that our brains work in two interacting modes. He names them System 1 and System 2. System 1 is “fast” and comes up with easy answers. Most people (including me) do this all the time—we respond without thinking the question through. (There are too many questionable things in our lives.) System 2 is the rational part of our brain. It is slow because it takes new information and attempts to fit it into our cognitive maps. 

In terms of grammar, System 2 does all the exercises. The drills, be they in grammar or in math or any other subject, build solid, stable cognitive maps. They become, in Bruner’s terms “Beyond the Information Given.” Once those maps are built, we can think “fast” with them.

For example, with young students, KISS starts with the basic subject/verb pattern. Students already have an unconscious understanding of these patterns, but they need to do enough exercises to make their conscious recognition automatic—“fast.” Then they go on to the “slow” development of the next concept, but they will be adding it to what they have already learned. Thus, they will always be identifying the subjects and verbs in sentences so that they can learn how the next concept connects to the subject verb system. There are, however, several conditions that can hinder the work of System 2.

In The Distracted Mind, Adam Gazzaley and Larry D Rosen explore several of these conditions, but here I’ll discuss three. First, like Vygotsky, they, explain that our brains are “goal” oriented (19-38). If there is no goal, there is no strategy, no ultimate objective. This is important because traditional grammars rarely present students with an end-goal. As previously noted, KISS does. Second, Gazzaley and Rosen give an excellent presentation of the problems of “task switching” (123-142). They do not focus on students, but they discuss studies that show that when workers are interrupted, it often takes thirty minutes for them to get back on task (133). In the context of writing, students with grammatical problems have to switch back and forth between the ideas they want to express and their grammatical problems. And they have to do it in a seven-slot STM. Such switching is not only time-consuming; it distracts their focus away from what they want to write.

In terms of learning grammar, task switching reinforces the idea that students need to master one concept before adding another. To identify subjects and verbs, students have to keep several things in “local memory.” For one, they need to remember that “am,” “are,” “is,” “was” and “were” are always finite verbs. They also need to remember that to find the subject of a verb, they should make a question with “Who” or “What” before the verb. When they attempt to add prepositional phrases, they need to use (or memorize) a list of words that can function as prepositions, and the fact that to get the phrase, they need to ask “whom?” or “what?” after the preposition, and that if the answer is itself a sentence, it is not a prepositional phrase. (As I looked at the preceding sentence, I realized that it is not easy to read, but I decided to keep it as is. Its length and complexity echoes the confusion felt by the students.) If their ability to identify subjects and verbs has not become automatic (“fast”), they will find themselves switching back and forth between the two different tasks. That will overload their working memory, and result in the third point that I want to discuss from The Distracted Mind.

Gazzaley and Rosen argue that “anxiety” is a major obstacle to learning (213-218). Most teachers are anxious about their own understanding of grammar. And their anxiety is mirrored in students. And the students’ anxiety will be increased if they are asked to add prepositional phrases to their analysis before they have mastered identifying subjects and verbs.

In leaving this section, I suggest that you might want to read a more recent short article by Youki Terada, “Why Students Forget—and What You Can Do About It” edutopia, September 20, 2017. He uses the image of “spiderwebs” (his word for “maps”) for memories, and he reinforces the claim that students cannot remember isolated instruction like that in most grammar textbooks. According to him, Hermann Ebbinghaus claims that 56% of such instruction is forgotten in one hour and 75% in seven days. Given that, it is easy to understand why the parts of speech “need” to be taught in primary schools and then repeated in college. The way that the parts of speech are taught does not enable students to remember them. Terada also gives five suggestions to help students remember what they are taught. I suggest that KISS Grammar addresses all of them.
The Birth of KISSGrammar

I started my first college grammar course by giving the students copies of two papers written by students and instructional material on prepositional phrases. The class period was devoted to using the instructional material to identify all the prepositional phrases in one of the papers. The assignment for the next class was to put parentheses around each prepositional phrase in the second essay that I had handed out. In that class I distributed instructional material for finding subjects / verbs / and complements—direct (DO) and indirect objects (IO), predicate nouns (PN), and predicate adjectives (PA). They were to try identify every prepositional phrase and to underline subjects once, (finite verbs) twice, and label complements, as above.

Several of the students were practicing teachers. Most classes added more constructions. When I taught the course for the second or third time, we ran into the following sentence:

“We watched the windmill turning.”

I had been explained “windmill” as the direct object and “turning” as a gerundive (a verb that function as an adjective) that modifies “windmill.” I had said little about noun absolutes, but a student corrected me by saying that “windmill turning” is a noun absolute that is the direct object. Considering it as a noun absolute makes the “turning” as important (perhaps more) than “windmill.”

	A reviewer of a rejected book to NCTE scolded me for believing a student. It reminded me of story of Thomas Aquinas, who is often the viewed as the greatest Catholic philosopher. As a student Aquinas was sleeping at a lecture. The lecturer woke him and told him to the lecture. Aquinas went to the front and gave a lecture that the original lecturer to shame. Yes, I consider anyone’s suggestion. Since then I have done research and have support for the student. See: Noun Absolutes—The Controversy.


In a later class we ran into the following:

The plane crashed three miles from here, its tail pointed to the sky.

I explained again that “it’s pointed to the sky” is a noun absolute that functions as adverb to “crashed.” One practicing teacher was surprised. She said that she had been correcting sentences like that as an error—a comma splice. She and other practicing teachers encouraged me to write a book about KISS. I’ve been trying. 
The KISS Psycholinguistic Model
 of How the Human Brain Processes Language

To get the model, go to:

https://www.kissgrammar.org/PLModel/Int000.htm 
In stead of memorizing definitions of grammar terms, the model shows students how our brains process words such that we understand (and write) sentences.

Basic Differents between KISS and all the Other Grammar Books

Grammar or Syntax?

“Grammars” define various grammatical concepts. Most of them define the eight parts of speech, and prepositional phrases, clauses, etc. The same definitions are in the books for every school grade—and for college textbooks. “Syntax” is “the meaningful grammatical arrangement of words for sentences.” If you have ever diagrammed sentences, your teacher attempted to teach syntax. The problem is that only very simple sentences are diagrammed.
In the 1980’s I also organized a conference on the teaching of grammar. About thirty people attended from across the country. It was interesting, but the thing I remember most is that a primary school teacher’s presentation was about how she taught the parts of speech, a middle school teacher did the same, a high school did the same, and even a college professor did the same. I do not blame them. If you look at many grammar books (including books for college) currently used, you will probably see that they define the same things every year. They give a definition of “clause” for example, and one or two exercises and then “clause” is forgotten. KISS does not do that. The teachers at that conference were following the textbooks they had to use.

The Exercises

Most grammars define a grammatical construction and then make simple sentences for the exercises. KISS makes exercises from sentences from the texts the students could read. Before students do an exercise, they read this:
* * * * *

[image: image2.emf]

The first thing you are going to learn is how to identify subject / verb / complement (S/V/C) patterns. They are the most important parts of every sentence. In the exercises, some sentences have only one pattern, but some sentences have more than one. Each pattern is the basic part of either a main or a subordinate clause. But to really learn about clauses, you need to be able to identify S/V/C patterns. To help you now, Louie has marked the clauses for you. He put a vertical line after each main clause:

“I saw you catch the wee lamb, | but you shall not catch me.” |
This means that there has to be a pattern before every vertical line. Your job will be to mark the S/V/C patterns. Your answer should look like this:

“I saw you (C) catch the wee lamb, | but you shall not catch me (C).” |
Notice that Louie put “catch” in smaller, bold letters. That means that you are not expected to analyze it. For now, you can ignore such words. KISS exercises are made from sentences from real texts, and to do that, sentences will have words that you are not yet expected to explain.

Louie also shows subordinate clauses by putting them in brackets. For example:
He says [C it is fun to see Father mow]. |
Note that Louie tells you the function of clauses that are complements. Your answer should look like this:
He says [C it is fun (C) to see Father mow]. |
Here again you can ignore “to see Father mow.”

Sometimes a subordinate clause separates the subject and verb in another clause:
Sally, [who ran too fast,] tripped and hurt her knee. |
Your answer:

Sally, [who ran too fast,] tripped and hurt her knee (C). |
In that sentence there are two verbs for the subject “Sally.” When there is more than one subject, verb, or complement, they are called compounds.
Any part of a sentence can be compounded by using the conjunctions “and,” “or,” or “but.” 

Subject: You and Alice and I will make the house (C).

Verb: Cinderella went to the ball but left early.
Complement: I was often given a cabbage leaf (C) or a beet top (C).
Subordinate clause also can be inside another subordinate clause:

Every day the queen would say, [C “I wish [C we had a little daughter].”] |
Your answer:

Every day the queen would say, [C “I wish [C we had a little daughter (C)].”] |
This may look difficult, but Louie told me that you can do it. And when you get used to finding complements by asking “Who, Whom, or What?” after a verb, you’ll probably see that in the last example the first subordinate clause is the complement of “say,” and that the “we” clause is the complement of “wish.” You’ll be way ahead in getting to your objective. Listen to Louie.

Remember: KISS always adds to what you will have learned. Once you have learned how to identify subjects, verbs, and complements, you will always be expected to identify them in later exercises. If you pay attention to what you are learning, you will soon see that the exercises become easier and automatic. The exercises have been made so that you should be able to finish most of them in ten minutes. Look at the exercises as puzzles.

* * * * *
An Example Exercise for Identify Single-Word Verbs

U1, Ex. 1 - From The Haliburton First Reader
Boston: D.. C. Heath and Co., 1912
Directions: Underline the verbs twice, their subjects once, and label complements “C.”
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1. Betty says [C she is not a baby now]. |
2. The bright stars shine in the sky. |
3. The birds fly through the sweet air. |
4. The bees hum through the orchard. |
5. [When they were in the forest,] they heard a chopping noise. |
6. They play games and sing songs. |
7. “I have very sharp teeth,” [said the rabbit]. |
8. The children sing and play with the lambs. |
9. They had a little old dog [whose name was Dan]. |
10. Red, orange, yellow, green, blue and violet are the colors [that you see in the rainbow]. |
There is only one word that is in small bold, but such words are rare in a first reader. The vertical lines and braces allow for more S/V/C patterns. Louie stops adding them when the students get to the instructional material for them. If you find another grammar book like this, please tell me about it.
Form or Function?
Many grammar textbooks tell students that they can identify adverbs because many adverbs end in “-ly.” This formal explanation is incomplete, and useless. Some adjectives also end in “-ly,” like “friendly,” “lovely” and “lonely” and numerous adverbs do not end in “ly”—“not,” “now,” “always,” and “never.” KISS instructional material focuses on function and meaning::
Words or constructions that modify a verb, adjective,
 or another adverb function as adverbs.
By the time they get to this, students will have made the identification of subjects, verbs, and complements automatic. Later, students add “Nouns Used as Adverbs.” In “She is three years old,” “three” functions as an adjective to the noun “years,” but “years” functions as an adverb to the adjective “old.”
The major difference here is that the traditional explanations focus on the forms of words. Students of KISS have little trouble with other concepts that often function as adjectives or adverbs:
Prepositional phrases: From Bunny Rabbit’s Diary, by Mary Frances Blaisdell
He ran {down the branch} [PP Adv. to “ran”] {of the oak tree} [PP Adj. to “branch”] and off {through the woods} [PP Adv. to “ran”]. | 
Subordinate clauses: From “The Battle of the Ants” in Chapter XII of Henry David Thoreau’s Walden.
There were three ants (PN) united [V Give Adj. to “ants”] {for life}, [Adv. (comparison) to “united” as if a new kind {of attraction} had been invented [Adj. to “kind” which put all other locks (DO) and cements (DO) {to shame}]]. |
and Verbals: 
Infinitives and gerundives: From The Child's World --Third Reader by Hetty S. Browne, Sarah Withers, and W. K. Tate
Colonel Seth Warner, leading [V Give. Adj. to “Seth Warner”] a band (DO) {of soldiers}, rode up just {in time} to save [V Inf. Adv. (purpose) to “rode”] the day (DO). |
Aunt Susan sent an old-fashioned looking-glass (DO) {to the barn} to be stored [V Inf. Adv. (purpose) to “sent”] {in the loft}, {with other old furniture}. |
Gerundives always function as adjectives as above. (I’ve received flack for “gerundive.” Perhaps because I make it easy for students—“Gerundives are always adjectives.)
Gerunds: Gerunds function as nouns—subjects, direct object, etc. with one exception. Before students get to verbals, they learn about nouns that function as adverbs:
From From Rip Van Winkle by Washington Irving: 
“Surely,” thought Rip, “I have not slept here all night [NuA].”
If nouns can function as adverbs, and gerunds function as nouns, why can’t gerunds function as nouns as adverbs? Years ago someone on a grammar discussion group asked how to explain “fishing” in this sentence:
My sister and I like going fishing with our father.
I copied all the different answers, and (it was a long ago) they filled six double spaced pages. What can a teacher do with that? 
From “The Golden Touch Told to Children” by Nathaniel Hawthorne:

It was not a great while (PN) [Adv. to “not” before he heard her (DO) coming [V Give, Adj. to “her”] {along the passageway} crying [Ger. NuA] bitterly]. |
I’ll stop here with the “Form or Function” difference. 
Throw those lists of “linking verbs” into the garbage.
Many grammar books give students a list of “linking verbs.” KISS explains them as palimpsest patterns:
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Before the invention of paper, people wrote on clay tablets. These tablets were often erased by rubbing them fairly smooth and then new writing was put over the old. These tablets are called “palimpsests.” Sometimes the easiest way to explain a sentence pattern is to see it as an S/V pattern written over an S/V/PA pattern. For example, in the sentence 

(At last) the tears came hot (PA) and fast (PA). |
“Hot” and “fast” could be considered adverbs to “came,” but they are also adjectives to the subject “tears.” Thus we can explain this as an S/V/PA pattern with an S/V pattern (“tears came”) on top of it. 

The following example, from Nina Bawsen’s Carrie’s War, includes a subordinate clause.

She lay awake (PA) (at night), thinking [V], and came down several mornings [NuA] so pale (PA) [Adv. (result) to “so” that Auntie Lou wanted to go [V DO] (to the chemist) and buy [V DO] her (IO) a tonic (DO)]. |
Among other dictionaries, Merriam-Webster explains “awake” as an adjective, but not as an adverb. Thus “awake” is a predicate adjective. “Pale” clearly describes the subject “she.” Thus we can look at it as “she came down” written over (or under) “she was pale.” 
As another example that includes a subordinate clause, consider the following sentence from Mary Renault’s The King Must Die: 

[Adv. (time) to “groaned” As I rode (under the gate-tower),] the gates groaned open (PA). |
In this case, “groaned” is written over “became.”

“Palimpsest” is a big word, but palimpsest patterns are fairly frequent so you may find the idea very helpful.
Why KISS Doesn’t Use Sentence Diagramming
Some people have me why KISS does not use sentence diagramming. My problem is that the diagramming is just for very short sentences. To see why: go to: https://www.kissgrammar.org/Essay/Essay%20Diagramming.doc 
Conclusion for this Section
For decades, teachers have asked for better preparation for teaching grammar. When I wrote to a State Department of Education, the response was that I could teach traditional grammar, Structural Grammar, Transformational Grammar, a history of grammar, or whatever is taught in the college. That response suggested that the State Department had no idea of what future teachers need—“a history grammar”? That means that future teachers learn what the college teaches. That is a useful doctoral dissertation—what colleges teach future teachers—and which grammars are useful. 
From what I have seen, if the college has a linguistic department, future teachers learn about a Structural or Transformational Grammar, neither of which are taught in K-12, and the classes are taught by graduate students. If the college does not have a linguistic department, someone in the English department is asked to teach it. They are not interested so they usually a traditional grammar.
At the 2003 conference of the Association of Teachers of English Grammar (ATEG), members proposed different grammars. I suggested that the group get a sponsor for a research project to find which grammars are most effective for teachers and students. The members weren’t interest. I hope that what I wrote above convinced you that such a research project will help teachers and their students.
Writing

What Makes a Paper Good: An Introduction

I called my grading sheets “ATODS” for “Audience,” “Thesis,” “Organization,” “Details,” and “Style.” You can get the assignments and grading sheets for ENL111, the basic writing course and for ENL121, writing about literature. 
Audience

The points for audience differ for each paper because the points introduce the thesis and the rest of the paper. 
Thesis

A thesis is usually one sentence at the end of the introduction of a paper that states the main idea that the writer supports in the paper. I was in my second year of graduate work when Bruce Chaddock (a friend from high school) taught me this. Most of my paper grades were B’s or C’s. (I thought I was just an average student.) We both were at Cornell. I was married, and Bruce would come to our apartment, and we gorged ourselves with smelt, rice, and corn, as we chatted. He read some of my papers and said. “Ed, you don’t have a thesis. He loaned me Sheridan Baker’s The Practical Stylist, and told me to read the chapter on “thesis.” The idea is very simple, but nobody had brought it to my attention. I had assumed that my professors knew what I had written about. But after Bruce’s help most of my papers came back with A’s (and some B’s?). I already was a TA (Teaching Assistant) who was teaching a course in “Writing about Russian Literature.” After Bruce, I was determined to my students understood about “thesis.”


Outlines and Organization

As soon my colleagues in other fields learned that I taught two writing courses, they complained that their students had no idea of how to organize a paper. I often asked my freshmen students if they were taught a five-paragraph paper. Usually about a third of them said “yes.” The rest said they were taught nothing. A five-paragraph format may have its uses, but it won’t work even for a three-page paper that they write in college. Out of school for a ten-page paper in five paragraphs for project design. My assignments were usually for a 500-750 word paper.

A sample outline on “The Three Little Piggies” illustrates a five-paragraph paper that includes a “focal sentence.” 
	1

2 

3-4
3
4
5
	I. Introduction, list of works, and thesis
II Believable? 
III. Characters (Pigs, wolf)

A. Pigs

B. Wolf

IV- Conclusion: Theme/moral?


Paragraphs (1) and (5) are for the introduction and the conclusion. Paragraph (2),  begins with a “topic sentence.” I hadn’t found what I call a “focal sentence,” but KISS users use them in paragraphs like 3. In this paper, the focal sentence would be something like “The characters in the story are the pigs and a wolf.” It shifts of the focus from the “Believable” to the characters. It would be immediately followed by the topic sentence (3) that focuses on the three pigs a paragraph (4) wolf . This illustrates that a focal sentence can be used in a five-paragraph paper. 
Unlike the five-paragraph paper, the focal sentence can expand the “paper” much longer, even to a book. Here is an example for a proposal for a new building.

	A Proposal for a New Restaurant

I. Introduction

II. Competition

A. Similar burger restaurants

1. McDonalds

a. Location

b. Products

c. Prices

2. Burger King 

a. Location

b. Products

c. Prices

3. Wendy’s 

a. Location

b. Products

c. Prices

4. Dairy Queen

a. Location

b. Products

c. Prices

B. Other restaurants

1. Chicken

2. Italian

3. Pancake

4. Indian

C. Summary of Competition

III. Legal Questions 

A. Zoning

B. Parking

IV. Building Costs

A. Estimate from Our Previous

Restaurants

B. A New Design

1. Architect

2. Materials

a. Lumber or brick

b. For cooking

c. Other

V. Finding workers

A. Cooks

B. Waiters, cleaning people

C. Estimate of payroll

VI- Conclusion


For other writing, the paragraph outlines are not needed. I included “III. B Parking” because a local restaurant is on very busy 3rd street and there were car accidents so the restaurant had to close down about a week so that the parking problem was fixed.

“II. A Competition” functions as a topic sentence under “II. Competition” and as a focal sentence to the paragraphs about McDonalds, Burger King, Wendy’s and Dairy Queen.” This works for each section of the outline that has sub-sections.

Details

The paragraphs in this paper could easily be filled with details, but not just students but also many national political columnists fail to use them. I remember one who wrote how proud he was about convincing a black man that police kill white men and than they do black. He did not give any numbers, nor did he put that in the context of the percentage of the population of white and black. The model papers on the KISS site illustrate what kind of details for each assignment.

The Question about Paragraph Length

Every semester I asked students how long a paragraph should be. Some students responded that they were taught from three to four sentences; others said five to six. Determining paragraph length in terms of sentences is ineffective. Some college students average ten words per sentence; others, twenty five. Four sentences at ten words per average forty words per paragraph. Four sentences at twenty five words results in a hundred words per paragraph—a significant difference. One semester I had students study paragraphs (in terms of words) in a variety of publications. Paragraph length really depends on whom one is writing to. Magazines for truckers averaged around fifteen words per paragraphs; for the Atlantic the number is significantly higher. In other words, paragraph length depends on what readers accustomed to. The purpose of indentations is to give the reader a “look-away” chance.

Because college students have to use a computer, I told my students that there should be from two to four indentations per page. If they do that, they will be in the range of what college professors are accustomed to. That solves the problems with counting sentences, but primary students probably hand-write their papers. Given that, I must leave the question of paragraph length to their teachers. Sorry about that, but I’m open to suggestions.
My College Assignments 
Underlined are linked to the assignment.
I taught college writing classes way more often than grammar. I left the courses on the website.  If you’re interest, you can get them at:
 https://www.kissgrammar.org/Courses/index.htm .
Most of these assignments are too difficult for high school students, but I’ll describe their topics and linked to each.
To my knowledge I taught things that others don’t do. I’ll explain them here by using the grading sheets for the first semester Major Paper #4. Explanations follow each part.
Major Paper # 4: Grading Sheet(s) [For 1st Semester]
You have the option of completing a set of detailed grading sheets for this paper. If you complete the entire set, your grades and the details of mine, plus additional comments will be returned to you on them. If you opt not to complete them, you will receive just this sheet with your grades. The detailed sheets include a breakdown of each category and columns for your grade and for mine. You must complete your column on each sheet. You are also invited to use the section for "Student's Comments" (and the back of the paper) to justify or ask questions about your grades. 
Summary of Grades for MP # 4
	Process (30)
	
	Product (70)
	-

	Outline (5)
	
	Audience (8)
	

	…..Paragraph Outline (5)
	
	Thesis (8)
	

	Evidence of Revision (5)
	
	Organization (18)
	

	Basic MLA Format (5)
	
	Details: (26)
	

	Correctly filed electronic copy (5)
	
	Style: (10)
	

	Everything in an envelope (5)
	
	
	

	
	
	Late Penalty (10 per day)
	

	
	
	Style Penalty
	

	
	
	Final Grade for Paper
	 


Style Penalty Points”

I deducted "Style Penalty Points" for errors such as subject/verb agreement (-1 SV), comma-splices (-1 CS), run-ons (-1 RO), fragments (-1 Frag), etc. These were marked in the margin next to the sentence that contained the error. Students could earn these points back by correcting the error(s) before the due date of the next paper. They could get help from the Writing Center, from other students, or even by coming to an office hour to go over them with me. Some students never lost any points; others lost as many as ten points per paper and never tried to get the points back.

To make a plug for “KISSGrammar,” some students did come to my office hour with an S/V error in a sentence like: “The boys on the team plays hard.” I asked the student what the subject and verb are in that sentence. Most students didn’t know, so I told them—“boys plays.” They looked at me and said “boys play” or “boy plays.” KISSGrammar also helps students with other errors above.
Detailed Grading Sheet (1 of 2) for MP #4
Audience (8 points) [#1]
Penalty for insulting many potential readers is an automatic zero for Audience.

	Possible 
Points
	Student's 
Grading
	Instructor's 
Grading
	Description

	0 – 2
	
	
	The title of the essay reflects thought.

	0 – 1
	
	
	The introductory paragraph is at least three sentences long - excluding the thesis statement.

	0 – 2
	
	
	The introductory paragraph shows why readers should be interested in this controversy.

	0 – 1
	
	
	The concluding paragraph does not refer to itself or to the essay (such as "In conclusion" or "In this essay.")

	0 – 2
	
	
	The concluding paragraph reflects thought about the issues discussed in the essay.


This introductory paragraph is for a 500 to 1,500 word paper.
Thesis (8 points)
	Possible 
Points
	Student's 
Grading
	Instructor's 
Grading
	Description

	0 - 2
	
	
	The thesis is clearly identifiable at the end of the introduction 

	0 - 2
	
	
	The thesis implies that the essay will explain two issues in the controversy.

	0 - 4
	
	
	The essay supports the thesis.


Organization (18 points)
	Possible 
Points
	Student's 
Grading
	Instructor's 
Grading
	Description

	0 - 1
	
	
	The formal outline is well organized to support the thesis.

	0 - 1
	
	
	Topic sentences embody the outline.

	0 - 1
	
	
	Topic sentences cover paragraphs.

	0 - 5
	
	
	Topic sentences indicate which side of an issue is being presented.

	0 - 4
	
	
	The body paragraphs are well organized.

	0 - 1
	
	
	Paragraphs are neither too long nor too short.

	0 - 3
	
	
	Focal Sentence - Sub-divisions of a major section of the outline (Roman number) are spread over more than one paragraph.

	0 - 1
	
	
	First Topic Sentence of Sub-division

	0 - 1
	
	
	A Second Topic Sentence of Sub-division


There are problems with organization and outlines. First, some students have been taught if that in one body Roman number has an “A” and a “B,” every body Roman number has to have an “A” and a “B.” That clearly puts form over meaning.
I have one in Reading for Writing: The assignment is “You will be told or can choose two of the versions of a fairy tale, short story, or of two tales of one of Shakespeare’s tales: To start, read and make notes on each version. Focus on two or three of the concepts, and then an outline.”
Sample Outline
1
1 
I Introduction, the stories to be discussed, thesis at the end
2
II. 
Topic sentence: The setting
3
III.
 Focal Sentence:  The characters
3


A. Topic sentence: The witches
4


B. Topic sentence: Macbeth
5
IV. 
Conclusion
First, the paragraph outlines: in the paper the paragraphs are numbered, and those corresponding numbers are in the outline. The outlines are the skeletons of the papers. They make the paper stand up.
There is a set of graded papers from the “Writing about Literature” course that have numbered paragraphs and paragraph outlines at

Details (26 points)
	Possible 
Points
	Student's 
Grading
	Instructor's 
Grading
	Description

	0 - 3
	
	
	The first issue is explained in terms that should be understood by readers of the target publication. (What IS the issue?)

	0 - 5
	
	
	Paraphrases and quotations are used to illustrate one side of the first issue. (What reasons does one side give?)

	0 - 5
	
	
	Paraphrases and quotations are used to illustrate another side of the first issue. (What reasons does another side give?)

	0 - 3
	
	
	A second issue is explained in terms that should be understood by readers of the target publication. (What IS the issue?)

	0 - 5
	
	
	Paraphrases and quotations are used to illustrate one side of the second issue.(What reasons does one side give?)

	0 - 5
	
	
	Paraphrases and quotations are used to illustrate another side of the second issue. (What reasons does another side give?)


Style (10 points)
	Possible 
Points
	Student's 
Grading
	Instructor's 
Grading
	Description

	0 - 2
	
	
	Quotation marks, underlining and/or italics are used correctly.

	0 - 2
	
	
	First person pronouns are not used.

	0 - 1
	
	
	Verb forms and tenses are used correctly.

	0 - 1
	
	
	There are no usage problems.

	0 - 3
	
	
	Transitional words and phrases between paragraphs are well used.

	0 - 1
	
	
	There are no sloppy errors (typographical errors, missing words, etc.).


Style Penalty Points:___________

English 111- Composition (First Semester)
Major Paper # 1: Exploring Fallacies 
used “Stephen’s Guide to the Logical Fallacies” 
The assignment is “In 500-1000 words, explain three different types of fallacies in a single article (your “target”) about your topic. Your objective is to evaluate the credibility of that source.

The only problem with this assignment is that some of peers told me (and I’ve seen) that some students wanted to use fallacies in their own writing.

Major Paper # 2: Selecting a Controversial Research Topic


Assignment: Write a 500-750 word paper in which you demonstrate that the topic you chose will be a good topic for a high school or college research paper. For this assignment the class met in the library and a librarian primarily taught the class. The only problem with this assignment is that some students didn’t take it seriously.

Major Paper # 3: Summarizing and Analyzing

Assignment: Write a 750 - 1250 word essay in which you summarize (and analyze) three of the four essays read and discussed in class on “thinking.” We discussed the four essays in class. The only problem is that is some students didn’t take notes.

Major Paper # 4: Explaining Issues


 The Assignment: In 750-1500 words, explain two issues in your chosen controversy. Your objective is to give a neutral presentation in which you show both sides of two issues without taking a side. 

Major Paper # 5  –Argument (Taking a Side)
This paper has four options. 
Problem with Understanding a Controversial Issue!

In a year of fracking was very controversial in Pennsylvania, the students had major problems. When a student suggested fracking makes many jobs, I asked for other for the side.. A student said it pollutes the water. I immediately said if you use that for the paper, you automatically get a 50 for the paper. The other side of “many jobs” is that many of the workers came from Texas and Oklahoma. And they brought their girlfriends with them. And that influx raised the rent such that people who already lived here could not the pay the higher rent. 
A thoughtful paper includes the negative of each side. Read Mark Twain’s 
English 121- Composition (Second Semester)
Major Paper # 1: Writing about a Short Story
Write a 750-1,250 word essay that supports your view of the theme of one of the stories listed on the web page for Major Paper # 1. (The web page includes links to the texts of most of the stories. Note that it also includes links to many sample papers, including an entire set of graded papers. Do Not write about any of the stories that we have discussed in class!

Use at least three of the critical concepts we have been studying. They are explained in the textbook: 
Narrator (Point-of-view), Characterization, 

Plot, Symbols, Setting, Irony, Tone Conflicts
The last time I taught this and I had two sections that had two 90 minute class a week. Seven classes were devoted to this assignment. In most of these classes were devoted to the critical concepts as applied to a story. For example, for one class they read Chopin's "The Story of an Hour”" In these classes, I started by asking the students which critical concept should be discussed. If no one asked someone if, for example, I’d start by setting. Near the end of class I had an outline for a paper. Also I emphasized taking notes. In 1998 the students could write about “The Story of an Hour,” and so I put [FYI] an entire set of graded papers on the web. 
A Problem
Over the years a few students just handed in a summary of the story. One student complained that the course is about writing. 
Major Paper # 2: Foils in A Doll’s House
Foils are minor characters who the audience the major characters.  FYI: If you want to see what the students did there is A Set of Sample Papers on foils in Hamlet from Spring 1998
Major Paper Assignment #3: Using Sources to Write about a Novel
Write a 750-1500 word essay (three to six double-spaced pages) about or based on Looking Backward. You may use any of the critical concepts or approaches discussed thus far as your focus, or any critical comment(s) that you find in researching the topic. The grading sheets for this paper emphasis library research, quoting, and paraphrasing, etc.

Major Paper Assignment # 4 Final Paper

 Select one of the conflicts listed below (or a comparable conflict). Using one work that we have read for the course from each genre (novel, story, play, and poem), write an essay in which you explore how the authors used that conflict to develop similar, different, or conflicting themes. Your objective is to explore how the works help us understand the importance of that conflict in human lives (for individuals and/or society). 
The KISS Reading for Writing Curriculum.
Because the KISS sentences in grammar assignments are taken from real texts, I always hoped that other students would read some of the texts. About three years ago, I added As of now it is designed to have eight writing assignments. I’ll try to be brief. If a text is short I put a copy on the site. If is long, I give a link to it. Also, I suggest grade sheets for the assignment.  For example:

https://kissgrammar.org/RFW/A4 Grading Sheets .doc 
These sheets are for Writing about a Story or a Novel, but I want to revise them. My grading was usually based ATODS—points for Audience, Thesis, Organization, Details, and Style.
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